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he Umited States hus the highest rates ot violence in the

mdustiiadized worle, - Vieolent and aggressive behavior
surges toits highest pome during the teen-age vears.
Compared o home and other community sattings. school is
actually one o the salest pluces where voung people spend
their time (Farfong. personal communication, 19960y, vet the
horrir ol even rare acis ot violence in schools has galva-
azed nalienad attentien on increasing sarety in schools,
Unrortunatelsy. federal funding iniiatives for school
Vipienoe prevention are minuscule compared w funding for
prsons and taw enforcement. Worse sull. the Fraction ol
the budyget spene For school-hased prevenuon has Tated 7o
capitalize on the full range of cmpincallv-tested. effective
strategies” thut exists,

To denuly approaches o school-hasal violence preven-
tron that are most promising and those that muay not he
etiective. a review of the herature wax conducred. In addi-
tion. telephone mterviews were conducted with 13 experts
un topies related o school-bascd violence presention
Pheure T

Interviews ranged from 30 nunures and sere orea-
arzed around two basie questions relevant o this study:
“What do vow think we know aboul what works in
violence prevention™ and “Arve there approaches that
appesr not to he effective (e muy be i waste of tmey? In
addrim, these experts were ashed specilic guestions ubout
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their own research. Based on the interviews. o prehiminary
list ot key elemuents of promising violence prevention was
comptled and matled to the experts: seven expoerts (4777
returned commenis, which were then used to further retine
the et of key elements,

BACKGROUND

Considerable vartubility exists i the literature. in rerms
ol hew violepee iy detined 1Goutredson. personal commu-
nication. 1997 Violent behavior aceurs on a conttinuum
ranging from hullving and verbul abuse. through lighting,
w rupe and homorde. Although they are relativety intre-
gquent in schoolso wespons possession. gang activity. and
serivus acts of violence have captured media attention,
Experts agreed thut it is appropriate tor schoois te he inter-
ested moreducing the daily disrupuons such as name-call-
ine. bullving., and general imtimudation, which spoil the
school clunate and are themselves precursors o more seri-
ous wols of violence tDucene-Gates. personal communica-
non. 1996 Flay, personal communication. 1996, Furlong.
personal communication. 19960 Gottlredson. personal
communication, 1997 Yung. personal communication.
Touti. Broadlv defined 1o include Tess serious agts,
violence prevention may be more altractive o schools
because 11 provides u ratonale and strateyy Tor reducing
disorder (Tolar. persanal communication. 1996: Siephens,
personal commumication. 1996 Yuny. personal communi-
cation. 1996 thar “erodes the school s ability o maintain
order and conduct its business” (Gorttredson. personad
communication. 19970 and Tor improving schoeol climate
and sarety,

Causes ol school-refated viotence have been exammined
I numerous studies: According w Gantfredson. schools in
disads antaged. disorcanized commumties have heen found
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to have higher rates of viedence. as do schools marcis
whoere drugs. alcohel andior weapons are readidy availabie.
Weuk schooi leadership und disorganization. low cmiphasis
on academics. lack of support Tor students. and unclear
rules and norms a2lso corcelate wath higher rates ol
violenee

A number of individua! characteristios seem 1o he
related o violence, ncluding o student’s low atiachment 1o
school and low commitnient to education. poor school
performance. and belonging to u negative per group.
Violence also seems o he related 10w variety of personal
characteristics. inctuding  impulsiveness. low scll-control,
and rejection by peers prior o adolescence - especially
in combinauon with shyness. Tow social competence. and
artitudes in favor of breakimg the law or using drugs
(Goufredson, personal communication. 1997

While several studies of school-hased violence preven-
tion are currentiy under was rivorous long-tern evalua-
tion studies of violence prevention curnicula do not
currently exist. Manmy ol the most promising approaches we
derived from theorenucal assumptions and/or lindings from
other prevenuon fields where strong. longnudinal evalua-
ton stedies have been conducted. such as substance abuse
prevention studies.

During the 19805 the Ottice of Juvenile Justice und
Delinguency Prevention’ demonstration pronect funded 18
school-bused approaches. Schools invoelved in the rescarch
project hecwme sader demonstrating that yvinicnee presens-
tion in schoeis can work, However. o terms ol etfectine-
ness. variability aoross studies underscores the need tor
definiuive studics 1o determine the precise strategies or
components of programs tha are effectine m reducing
aggression and violence

NINE KEY COMPONENTS
OF EFFECTIVE PROGRAMS

7. A comprehensive, multifaceted approach
that includes family, peer, media, and community
components was viewed by experts as critically
important.”** " In coad prevenuon programs. new skills
are reinfurced tn various settings thome. school, commu-
nitv) o promote ceneratization and the likelthood that new
skills will beconie well-gstablished parts of the individual s
repertoire. In addition. rescurch sucgests students who
fecl strongly connected w family, community. and school
arc at tower risk for violence. This fuct leads rescarchers 1o
posit thut programs promoting a student’s boad 1o various
positive insututians will be etfective at reducime violence,
Of course, experts tYung. personal communication, 1996)
acknowledge that developing and implemuenting compre-
hensive. multitaceted approaches present many challenges,
from coordinaning ditferent community organtzations
and navizating community politics (o getling parents Lo
participate.

A combination of umversal and targeted strutegies s
useful as well tHammond. personal communication, 1997,
Viclence is prevented. uliimately, when students avoid
conflict with skiils fearned through universal stralegies
designed Tor all students and when confMicts that do oceur
are resoived through targeted approaches. Classroem
curricubi are universad approaches when they train students
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te use shills necessary to avoid contlict. Mediation
programs exemplity targeted approaches. since they iden-
ufy students involved in a dispute and work o achieve a
peacetul resolution.

2. Programs should begin in the primary grades and
be reinfurced across grade levels."* Experts concur that
prevention programs should begin early. by first grude or
before, where possible (Hummond. personal communica-
uon, 1997, Powell. personal communication, 1996) and be
reintorced across the school years. Good programs promote
the development of important personal and social skills.
While serious acts of violence typically increase during
adolescence. the development of busic personal and social
sKills cun and should begin much carlier,

3. Developmentally tailored interventions are
important.”” (Hummond. personul communicauoen, 1997),
Because socnal siluations in which vioience occurs change
as 4 persen ages. it is reasonable to expect that interven-
tons will only be effective when they appreciate the devel-
opmental stage of their target audience: however. no stud-
ies have been conducted to test this assumption (Flay,
personal communication, 1996y, The research literature
contains numerous examples of how risk factors for delin-
quency. agaression, and violence appeur to be age and
stage specific (Ellion personal communication. 1997). For
example. a frequent assumption is that emplovment will
lower the risk tor drug abuse and viclence. And indeed.
employment after high school. if one 15 not geing on to
cotlese. does appear 10 be a protecuve factor However,
research shows that cmployment prior o high schoeel grad-
uation actualls puts students at risk for drugs and violence,
perhaps because it s associated with {ess supervision by
parents and fess interest in compieting school iElliot,
pecsenal communication, 1997). or because it provides a
source of cash i buy drags.

Stmtdarlv, hefore adolescence. rejection by peers 15 a
risK factor for aggression and violence. But during adoles-
cenve, pariigipation in and acceptance bv certain peer
groups are assovtated with greater risk for drugs and
vinjence, Thus, what 1s g risk factor at one stage can be a
profective actor during another. The compicxities of these
refationships raise 2 number of questions concerning the
appropriateness ob ditferent interventons, which research
has vet o address.

4. Pragrams content should promote personal and
social competencies. The most promising programs
reflect <trong theoretical foundativns. * most olten social
fcarmimg theery,” but also anger replacement therapy” or
autrtbution theory ™ to name hut a few,

The tfollowing paragraphs describe the personzl and
soctal competencies and skills that should be promoted in
program content:

(ntormation aboul the nesative conseguences of

violence for the perpetrator. victims, victims™ tanulies and
friends. bystanders, and socrety at large should be provided.
While 1t appears reasonable that programs include this
focus, no studies have compared programs with and with-
out this content to conclusively determine s relative
impact {Fluv. personal communication. 1996,

Anger management eaches students selt-control. how o
recogniae u sitwation that might get out of control. and how
o deat with a sitwation without physical contact. Students
need to recosnize their “trigaers™ or Cluses” that fead

conllict and vielence.” Stephens (personal communication,
[996) ahserved, “Violence is nothing more than the tangi-
ble expression of unresolved contlict. Learning ungcr
reducton skills w avoud conflict is eritical.”

Sociul perspective-taking teaches students that others
can have a different tequally validy and less anger-produc-
ing perspective on the same situation. Research in attribu-
ton theory suggests that hostile kids will attribute negative
things 1o neutral situatiens. such as believing someone
spilled their milk or bumped into them an purpose. The
crocenirism of adolescence tends o aggruvate this; devel-
opmentally. adolelescents would have ditficuity beheving
that everything that happens is not dirccted at themselves
personally. From a developmental standpoint. social
perspective-taking may be difficult to teuch students under
[2 vears of uge.

Decision-making and sociul problem-solving skills,™ -+
which include how 1o identiry 2 problem. generate alterna-
tive solutions. evaluate consequences. and select the best
action, are among the key components. Peer negotiation
and conflict management skills” are critical parts of effec-
tive vielenge prevention and should include traimng in how
o accept negative feedback.

Resisung peer pressure is a valuable skill. Peers play an
important rele in causing tights when they spread “he
said/she sard™ rumors, as well as when bystanders help
provoke participants to fght Training in how to effecuvely
resist peer inlfiuences. wmie at the same time nunniining
fricndships. 1s important,

Active listening and effectinve communication
iGortfredson. personal communzcation, 194971 can prevent
misunderstandings as they help individuals express feel-
ings. zive Cl-messages.” and speak assertivels These skiils
also include an ability o give and receive positive and
negative leedbuck.

Material on prejudice. sexism. ractsnt and male-temale
relattonships can be erfective.” Experts telt that all
programs should “locus on cotrtesy. compassion, caring,
and respect tor ane another™ { Stephens, personal communi-
cation, 19965, though some helieved that specitic matertal
N these areas may also be necessars . espectally muterial
refuted to muale-femaie relationshins (Flay. personal
communication. 1996,

5. Interactive techniques such as group work, coop-
erative learning, discussions, and role plavs or behav-
ioral rehearsal facilitate the development of personal
and social skills. Because these methods are more engag-
ing 1o students and offer apportunities o practice the
nceded soctal skills, relving selely on didactic waching
techmgues such as lectures will be much less effective
tHammond. personal communication, 1997,

6. Ethnic identity/culturally sensitive material
should be matched with the characteristics of the
target population.” While cxperts agreed thar programs
have the highest chance of success when they address the
needs of the community in 2 way that s relevant and mean-
imgful” “tHammond, personal communication, [997: Reese,
personal communication. 1997y there was considerable
uncertainty about shat that exactly means among maay of
the experns interviewed. There ure a range of ways
programs attempr to make thorr materials sensitive and
appropriate for different cultures.

[0 thoir mireductions. presenton programs designed tor
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cenerul clissroom aodiences sometinies provide discus-
stons about the tmpertance of cultural sensitivity 1o the
students in the class. Seme go further. providing sugges-
tons withim lessons on how to present material depending
on the muke up ol the class, The challenge, of course. is
that most schoeols in the United States are mtegruted. and
vartually cach classroom has o unique mix of raciat und
ethnic identines.

Programs for Afncan-Americun males. the segment of
the populution at highest risk to become vicums of
violence, sometimes include a Urites of passage”™ compo-
nent that typieally consists of seme type of inftation
process — such as campng in the wilderness — along with
a graduation ceremony. 1o instll a sense of culwral pride.
Progrums strive to promote cthme identity because this is
viewed as a theoretical prereqguisie o appreciating diver-
sty and respecting others (Rimmgwalt, persenal communica-
tion. 1997 Ethnic idennty programs ook very pronising
but are often done i conjunction with cognitive behavieral
problem solving, so whut their operatine mgredients are or
what the salue of their ethnic denany matersal will be has
not vet been determined. Further, there may be o danger
that ethiie wdentity material might insull wo strong o sense
of ethmie pride. leading o prejudice against other ethnic
aroups

An aliernative strategy i Stephens. personal communica-
ton, 1996 would be 1o emphasize the “need e be courte-
ous and show respect for every child, Such behavior cuts
across and iranscends any racial or ethnie ddentny, [t s
wportunt o understand what courtesy and respect mean
and how they are shown in each culture.”

7. Staff development/teacher training ensures that a
program will be implemented as intended by the
program developers,”” which i~ critcal if programs are wo
be elfectuve. Because some weachers are uncomfortabic or
less skilled in using interactive echnigues, traming 10 how
to use interactive technigues is especially important.
Moaoreover. o violence prevention, teachers must learn to
implement and model conflict munagement strategies when
hundling ~ olatile situations during regular classroom acivi-
tes: agam. training is critieal. StarT should aise have ain-
ing in how Lo deal with crises and how 1o hundle 4 weapon-
wiclding student. Frnally o the tcacher 15 in an imporiant
positton o recogmize problems retated o violence and
aggression, grven appropriate training (Stephens, personal
communicution, 19961 and can refer students 1o uppropri-
ate resources moor out of school.

8. Activities designed to promote a positive school
climate or culture (Goftiredson, personal communica-
tion, 1997} should be elements of effective classroom
management strategies promoting pood discipline,
because positive control in the classroom is essential
to effective implementation of violence prevention
programs. Bevond this, the organization and funcion of a
scheol are also essentiul in determining a school's readiness
lo adopt and <ustain vielence prevennon programs. and
these guadities have heen shown 1o predict aggression and
violenee among students.

Schools can be made safer in numerous wavs, For exam-
ple, schoeols can reinforee things in the environnent tha
enhance natural superyision. Some schools stugger the time
perinds when students change classes in order 1o reduce the
number of students in the hall ot any given tme. A <imilar

strategy i o huve eachers stand e the halt and superyvise
during these passing periods. Both strategies show promise
in reducing “rough housmg.”

Schools can improve salews stmply by chunging the
physical cnvironment. Stephens {personal communication,
195601 suggests schooly assess the extent 1o which spuces
students pass through are ~light, open. safe. and promote
natural supervision.” Closers can be tocked. or their deors
can be removed. and stairs can be better iHuminated.
Landscapmg can be used 1o open up spaces Turther. The
wleu Is Lo focus on and develop positive elements within the
gnvironment o make schools atractive, sale, and welcom-
ing. Experts preferred changes that show schools value
students. These cun inctude husic repairs and structural
changes. Indecd. when the physical plant of the school is
dangerous or unhygienic it tells studenis that "nobody

cares.” The physical condition of schools — with ceilings
and walls that are not crumbling. cle. — should make

students feel us saf: ux possible (Nighingale. personal
communicaton. 19965

9. Activities should be designed to foster norms
against violence, aggression, and bullving. Schoois can
actively create a culiure where peace is the norm. where
violence 15 not wlerated. Activites include school fuirs
designed to cducate students and faculty about how 1o
prevent violence and resolve condlict: curricalum activities
teaching ~tudents that most peaple believe peace v "cool™;
and school policies. rules. and reculanons. designed 1o
prevent bullvine. agaression. and violence

The way seheols handle aggression sends a message 1o
students abour whether violence and agoression will be
welerated. The effects of norms wre cumuolative over the
vears. By the end of elementary <chool or middle school or
high school, <trikng differences will exist in the hehavior
and attitudes berween students in schools where aggression
i tolerated and students in schools where aggression is not
telerated. By e end ol six vears. the difference will he
greal between students from schools with ditferent tvpes ol
norms « Tolan. personal communication. 1996,

Where they do not already exast clear and specific
norms regardine vialznce must be established, including
policies. rules. und regulitions that spell out the conse-
quences Tor violations, Stundard violenee prevention poli-
cics include prohititon against fighting and precursors to
fighting. These include prohibiting name calling, cany
colors, gang svmbaolv. oversized clothing that can hide
weapons, weapons, gratfit. and vandalism. as well as
establishing dress codes, school uniferms. weapon-free
zones, and clear buck bucks. Viclations of these policies
can encompass a range of positive conseguences. such s
conflict resolution trainmy and commumity service. and
negative comsequences. such as school suspension. Whether
policies are appropriate depends on the context of o particu-
lar school. For example. & “no gung colors™ policy would
nat make sense inoan arca that has no gangs. Experis were
voncerned that policies presented only in negative wayvs
suggest Lo students “we do net vaiue or trust you”
iNightingale. persenul communication. [996). Indeed. mest
experts survey zd saw school policies as focusing oo much
on the negative. though they pointed oot that negative stute-
MENls Were sOMmetines necessiary o maintain a sile envi-
ronment. Rescarch indicates that policies that are posiive
are mare effective than those thut are more punitive. -
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[deally, experts argued that there should at least be a
balance of negative and positive. Society needs to show
that 1t values students and their learning environment.
Involving students in establishing policies may make poli-
cies more likely to work, because students huve owaership.

SIX COMPONENTS
THAT MAY NOT WORK
Experts also raised concerns about certain activities
which. although conducted in the name of preventing
violence, they believed showed little promise in violence

prevention and could even increase aggression or violence.

1. Using scare tactics that show pictures or videos
of violent scenes. The concern, based on considerahle
research (Yung. personal communication. 1996), is that
people who witness violence in media are more likely to be
violent themsetves.

2. Adding a violence prevention program to 3
school system that is already overwhelmed. Unless
violence prevention is clearly established as a priority, it
increases the burden on teachers. increases stress, and altj-

Figure 2
Research Groups Conducting Rigorous Evaluations

Contact
Dr. Aleta Meyer

Project Name

Richmand Youth Against

Viclence Project
8C4/828.C015

The Safes Cates Project

2578 Rosenau Hall

919/9¢3-6616
SMART Talk Dr. Kris Boswertn

Tucsen, AZ 85721
520/625-4350

Seif-Enhancement Inc. Cr. Rcy M. Gabrel

Portland. CR 97204

£03/223-8248
BrainPowar Program Cr. Cynthia Hudley
805/893-8324
PeaceBuiiders

Heartsprings, Ing.
P.C. Box 12158

Metropolitan Area Child Study

426 Thempson St.

313/764-8385%

Dent. Of Psychology, Bax 842018
Virginia Commenwaalth University
Richmond. VA 23284.2018

Dr. Vangie A. Foshee
Curriculum in Public Health Nursing

Umversity of Neorth Caroling
Chapel Hiil, MC 27599-7400

Smith Chaw in Substance Abuse
Coliege of Education / P.O, Box 210089
Lniversity of Arizona

RMC Rasearcn Corp.
522 SW Fifth Ave., Suite 1407

Graduate School of Education
University of Califernia
Santa Barbara. CA 931C6

Cr. Cernis D. Embry

Tugscn, AZ 82732 or 800/368-9356

Or. Reweil Huesmarn

Research Center for Group Cynamics
Irstituie for Social Research
University of Michigan

Ann Arbor, Ml 48106-1248

Features

16 sessions
School-based
Sixth grade

Scheool- and community-based

Theater procduction, 10 sessions
Curriculurm and poster contest

Servicas for teens in viclent relationshios
and provider training

Zight moduies
Mukii-media, computer-based
Micdle school students

Miadle and high schocl students
High-risk community
Classrocm. field trips, and media

Latine ana African American males
Targeted at aggressive youth
Scnooi-based. grades 4 - 6

School-wide program
Grades K - 3
Students, teachers, administrators

Schoot-and family-based
Curriculum and small group sessions
Parent swil buiiding
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mately backiires. Schools must have an organization thai
supports violence prevention,

3. Segregating aggressive or anti-social students
into a separate group for any purpose. This eslublishes
4 negative peer group and can be counter-productive.
Research clearly demonstrates that while mserting a delin-
guent student inlo a positive. non-delinguent peer group
can have positive effects, separating and creating groups of
delinguent or aggressive vouth does not reduce probtem
behavior and may even increuse eriminal acuvity (Elliot,
personzl commumcation. 1997,

4. Using instructional programs that are too brief
and not supported by a positive school climate. While
no research has been done in violence prevenuoen to deter-
ming the most appropriate aumber of sessions per vear or
years ol iniervennon, research in the area of drug abuse
prevention suggests that progrums should he at least 10
sessions long in the first vear. ar least five sessions long in
subsequent vears. and al least three vears in duration if
programs are 1 be effective.”

5. Using programs that focus exclusively on self-
esteem enhancement. Such programs have been shown in
the literature to be incffective. Indeed., gang-affiliated vouth
have very high seli-esteem (Ducetle-Gates, personal
communicution. 19901 and are verv violent. However. self-
esteem e¢nhancement done within the context of a more
comprehensive approuch (0 personal and social compelency
promotion may have value,

6. Using programs that only provide information.
These programs do not succeed because they do not help
students develop skills necessary o avoid and hundle
conflict,

CONCLUSION

In the area of violence prevention. the need for programs
in schools and other mstitutiens tha work with vouth has
moved at a faster pace than the availabihy of solid evulua-
ton research. However, rigorous research in school-hased
viclence prevention is urgent!v needed because “there
currently are so many programs affecting so many adoles-
cents. families. schools. and communities at such large cost
and operaung under the aura of so much promise. Weil.
intentioned efforts ure bemng applied 1o many chiidren and
adolescents without any indication of their effects.”™ While
results from longitudinal studies are not vet available, some
of the most rigorous reseurch in violence prevention is
being funded by the Centers for Disease Control and
Prevention (CDC). Most of these studies are randomized.
many with large sample sizes. Froure 1 presents a list of
contact information ashout research groups with pronusing
preliminary findings currerily funded by CDC 10 evaluate
violence prevention Programs.

All programs being marketed 1o schools should be eval-
uated to determine their effectiveness using. af a minimum,
pretest. post-test. and control group designs with measures
of aggression as an ourcome behavior. ' Programs should
also include evaluation procedure and tools that can be
used to assess student progress. These 10ols should enable
schools to collect information ahouyt behavior based on
observations. such as parent or teacher ratings of behavior,
and on other independent sources. such g reports on {ight-
ing and school suspensions.

According to Gottfredson tpersunad communication,
1997). the key elements of schoul-hased violence preven-
tion programs are important and necessary, but perhaps not
sufficient o improve schoo) safety. Programs that contuin
the key elements cun work onrly in schools that have the
CUpucily Lo sustain them. “In schaols where teachers and
administrators have given up their roles as agents of sociul
control. these programs have lule chunce of suceess. The
climate and culture of the school. and the cullure of the
larger community must be attended 1o, first™ 1Gottfredsen,
personul communication. 1957,

Finally. a major weakness in current efforis 10 prevent
violence invelves the period after an intervention ends
(Elliot. personal communication. 1997, when students
leave the controlled situation of an instructional program or
a positive school environment and return 1o environments
where reinforcers and incentives fo avord contlict and
violence are not present. The key 1o success iy identifying
strategies and programs that can be sustained and general-
ized across settings. Schools cunnot do it alone: partner-
ships among school. community. and tumily are necessary
1o launch suecessful violence prevention campaigns. [ |
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